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+,-.",/0"123##45  !"#$$%&'() 

 
!6"" 73,8"91":#;<"#$$929,4"=#<>"8984.",/0"1;?@.28A"

Head of Department (English) 
 
'6"" 73923"B;?492".C,-9/,89#/1"$#<":#;<"1;?@.28"0#":#;<"18;0./81"198",8"DE)",/0"DE*A"F4.,1."9/24;0."83."/,-.1"

#$"83.".C,-"?#, <016"
KS4- IGCSE English Language and IGCSE English Literature-Edexcel (9-1) 
 

(6"""G1"83.<.","0.B,<8-./8,4",BB<#,23"8#"-,<>9/H"83,8":#;";1."9/"DE("$#<"24,11=#<>A"G$"1#I"B4.,1."0.12<9?."98"
?.4#=6"
Yes. We have a Reading and Writing mark scheme for Years 7, 8 and 9.  
 

)6""""If the answer to question 3 was ‘no’, please explain why your school does not have a departmental 
,BB<#,23"8#"-,<>9/H",/0"0.12<9?."83.",BB<#,23"83,8"8./01"8#"?.";1.0"#<"=3923":#;"B.<1#/,44:";1.6"

 N/A    
 
*6""""J#="#$8./"91"DE("24,11=#<>"1;BB#1.0"8#"?."-,<>.0A"

Once every two weeks. 
 

K6""""L#":#;I"B.<1#/,44:I"?.49.M.":#;<"1:18.-"#$"-,<>9/H".$$.289M.4:"B<.B,<.1"18;0./81"$#<"DE)A"G$"1#I"3#=A"
Yes. We use criteria that the students are familiar with so they know exactly what they need to succeed. A 
lot of the skills the students are being assessed on (more so in Year 9) link directly to the KS4 assessments.  
 

%6""""J#=".,194:",/0".$$.289M.4:"0#"83."18;0./81";/0.<18,/0"3#="83.:"/..0"8#"9-B<#M."83.9<"=#<>A"
It is departmental policy to always set a target which is achievable for students. Students are made aware 
�š�Z���š���š�Z���Ç�������v�����š�š���v�����Z�^�µ�Œ�P���Œ�Ç�[���~�������]�š�]�}�v���o���Z���o�‰�����o���•�•���•�•���š�}���•�����l���(�µ�Œ�š�Z���Œ�����o���Œ�]�(�]�����š�]�}�v���}�(���š�Z���]�Œ���Á�}�Œ�l�X���K�µ�Œ��
�u���Œ�l�]�v�P���u�}�š�š�}���]�•���Z�l�]�v���U���Z���o�‰�(�µ�o�����v�����•�‰�����]�(�]���[�X 
 

N6""""J,M.":#;",/:"B#1989M."#<"/.H,89M.".CB.<9./2."#$"!"##$%&'"%()"-,<>9/H"9/"DE(A"
I often use comment-only marking, particularly on Key Stage Three work. I feel this allows students to focus 
on what they have achieved and what they actually need to do to improve. I have found that giving a 
numerical/alphabetical mark can often be received with a passive attitude, as students may be complacent 
with the grade they receive.  
 

O6""""J,M.":#;",/:"B#1989M."#<"/.H,89M.".CB.<9./2."#$"*$(+&,-$.#+*/,%0"9/"DE(A"PQ391"2#;40"-.,/"83."#/4:"-,<>"
83."18;0./81"<.2.9M."9/092,8.1"83."R;,498:"#$"83.9<"=#<>",%.*$(+&,"%.&"."&1$*.2&34$%&2.,%.&1$.!(+22I"=983"
2#--./81"#/"=3,8"=./8"=.44",/0"=3,8"2#;40"?."9-B<#M.06S"
I have not used this approach. I have on occasions commented on the length of work and how much other 
students have managed to achieve in the time given.  
 

!T6""G$":#;"3,M.","M919#/"$#<",/"90.,4"-,<>9/H"1:18.-"$#<"DE("24,11=#<>I"B4.,1."0.12<9?."98"?.4#=6"
I believe a holistic approach should be taken. Rigorous marking should be undertaken when a final 
assessment piece has been produced. Classwork should be marked to show that the teacher has 
acknowledged note-taking exercises as well as shorter pieces of work produced in class to assess 
understanding. It is also desirable to ask questions which will allow students to develop their understanding. 
Time should be given as part of feedback to answer and respond to teacher comments. Teacher comments 
and feedback should also be on speaking and listening activities.  
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How would you grade the effectiveness of the E*-3 system in promoting student 2#/$90./2.? 
How would you grade the effectiveness of the E*-3 system in promoting student"B<#H<.11? 
Please briefly explain why you have awarded these grades.     

Art 4 4 Pupils focus too much on the number and not 
enough on the comments, so I end up giving far 
too many 1s and 2s in order to give them 
confidence, but it is meaningless. I'd rather just 
give comments and then every so often a grade 
to show overall how they're working. 

Art 7 8 Pupils value the marks given and they can act as 
a spur to do better. I say for example 1 (can go 
higher) if they follow written advice on how to 
improve. 

Drama 3 6 Confidence is crucial in Drama and the girls 
don't take it well if they get below a 1 and it can 
be detrimental to their attitude. 

English 3 2 I don't think the system equates to anything 
meaningful in terms of future GCSE gradings 
and assessment. I also feel the girls fixate on the 
mark and fail to really focus on my targets for 
improvement. They are generally perfectionists, 
so anything less than a 1 is seen as 'poor' in 
their eyes. 

English 6 4 The grades are too vague. 2 could be dispiriting 
(but accurate). 'E' takes a while to gauge and 
only seems to occur when a very bright student 
is particularly inspired by a task. I have been 
using 2+ (etc.) to encourage progress, by 
indicating that there is further to go. 

English 6 7 I think it does help to communicate the sort of 
level students are working at and it's a kind of 
shorthand that avoids the need for lengthy 
explanations (i.e. it concisely communicates 
that they are doing ok, well/very well). I don't 
often use a 3 as I consider this quite 
demotivating.) 

English 3 3 Students often feel disappointed if they are 
given a 3 (or even a 2 in some cases) and don't 
necessarily see it as an opportunity to improve. 
Unless you actively engage students in your 
comments, they will ignore them and only focus 
on the grade. 

English 3 3 Students look straight at the grade and pay 
much less attention to the comments. They 
perceive a 2 in Year 8 as being worse than a 1 in 
Year 7. 



O"#$"!%&"Impact Summary and Appendices �v  Antony Barton, Putney High School"
 

Geography 0 1 Nothing succeeds like success - pupils who do 
well feel confident. Equally, give a dog a bad 
name - low marks demotivate. To progress, 
pupils need to focus on the comments - marks 
detract from this unless they are for specific 
points (e.g. mark out of 5 for a map - 1 for title, 
1 for labels... criteria referenced) 

Geography 3 3 Feels ambiguous and a bit pointless. Can't draw 
direct comparisons between teachers and 
subjects. Without effective feedback there is no 
way of knowing how to progress. Pupils fixate 
on score and compare. 

Geography 8 6 They feel good about getting a 1 or E but don't 
necessarily know why they get a 2 or 3. 

History Blank 5 They don't know what it means. My class and 
homework tasks are graded so they know what 
an E means. They don't listen, though. 

History 6 5 In terms of progress, limited impact as far too 
broad. In terms of confidence, some impact as 
teachers tend to award higher grades and many 
students receive inflated grades. 

Latin & Clas Civ 7 5 At this level, numerical scores in tests/exercises 
are more precise. Depends on the activity. 

Latin & Clas Civ 8 3 As with most marking systems (with the 
exception of % or /10), this is quite a blunt tool. 
Pupils are too fixated on the grade and not the 
comment and feel defeated and cross if they 
don't get the highest grades. E is hard to award 
for language work - how can you go above and 
beyond getting everything correct? 

Latin & Clas Civ 2 2 It's only good for students who get an E or 1; for 
the rest it is a mark of failure - they are either 
within the bottom half of the class or the 
bottom 10%. 

Latin & Clas Civ 7 7 I'd give 7s for my grade boundary method - 
prior to that, it promotes shoddy marking! 

Mathematics 0 0 Meaningless! I like the merit system. 
Mathematics 4 5 Students have not necessarily made progress if 

they move up a grade as it could be a different 
topic. I find it useful for my markbook but could 
just use grades 9-1 for all years. 

Mathematics 1 1 Great for top set; rubbish for bottom set. Girls 
tend to get themselves into repeated runs of 1s, 
2s and 3s. If grades are to be useful, some idea 
of what was good or what needs to be 
improved upon is more useful. 

Mathematics 5 5 It very much depends on the student/parent/ 
They love to receive an E on their report; for 
example, some are very disheartened by a 
grade of 2 or less and we sometimes receive 
emails from parents as a result. 
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Mathematics 2 2 The grading system is a very broad brush which 
doesn't suit Maths well. In general, the girls can 
see how many questions they got right or 
wrong, so putting 1, 2 or 3 does not add 
anything. 

Maths/Computing 4 2 A lower grade on a one-off basis could be 
motivational and promote progress through 
greater effort. Comments/highlighting of errors 
will provide more specific ways to promote 
progress. 

MFL 5 Blank Would rather have more flexibility of grades 
(e.g. A*, A, A/B etc.) so differentiation is clear. 3 
is only satisfactory, so I find work is at least 
'quite good'. 

MFL 7 7 I used it with students' homework, vocab tests 
and assessment. Let students write down their 
target. It is very useful. 

MFL 4 6 Girls compare - I want them to think. 
MFL 7 7 Students feel reassured to have summative 

criteria, although the range of possible marks is 
rather narrow and lacking in nuance. 

MFL 5 7 There isn't enough differentiation between E, 1, 
2, 3, M and U. I'd rather have A+, A, A- etc. It's 
���o�����Œ���Œ���(�}�Œ���u�����š�Z���v���õ�U���ô�U���ó�Y�X 

MFL 3 2 Research shows that comment-only marking is 
more effective than any graded system. 

Music 4 6 The girls hate being given less than a 2. George 
asks us to place girls in quintiles, but this seems 
illogical - if you have a great class, can't they all 
get a good grade? 

Music 7 2 At the moment, the girls are generally made to 
feel good about their work, as the usual range 
of marks awarded is E-2. We, as a department, 
very rarely give E* or 3, making it quite a 'safe' 
system. What I don't feel the E*- 3 system 
shows enough of is progression. We have 
music-specific skills that the girls learn through 
time, but I find that these summative 
assessments show more about the students' 
understanding and development than the E*-3 
grades. I find myself using these summative 
assessments to inform my report-writing and 
truer understanding of pupil progression. 

Religious Studies 5 5 It's great for students who always get Es, but 
frustrating for those who don't understand that 
a 1 is very good! 

Religious Studies 4 4 As chosen ratings (E*-3), I do not believe they 
have context and therefore lack relevance. 
There is nothing to compare them against and I 
don't believe they measure progress accurately.  
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Science 0 0 Students interpret the grade as an effort mark, 
so are demotivated by 3 or M. Assigning levels 
to work is totally subjective. 

Science 0 0 The kids are fixated on their report grades and 
confuse them with effort. They tend to ignore 
what we write in their exercise book. 

Science 7 9 A lower confidence rating as some pupils are 
disappointed with their mark and usually are 
reluctant to do better on their piece of work. 
Higher score on progress as girls usually want to 
maintain their mark in future pieces of work 
they do. 

Science 2 3 Confidence - even when a student gets 90% and 
above in a test, they don't feel good about 
themselves unless I give them a 1. Progress - 
following the binomial curve means that a 
student can make loads of progress and still get 
a 2. I'm not trying to be negative - I think we 
need to change the culture so that pupils are 
progress-focused. 
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